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In a word…..
In the chat box, type in one 
word that comes to mind 
when you think about 
accreditation



Passion, Play, Joy, Accreditation

One of these things is not like the others….or is it?
Problem: Accreditation has been justifiably faulted for…
• Emphasizing compliance over creativity
• Limiting and sanctioning innovation
• Prizing convergence rather than diversity

Where’s the joy in that? … and can anything be done about it?



Agenda

1. Introductions
2. Explanation of AAQEP’s origins
3. AAQEP’s standards & evidence req.s
4. Explanation of process features
5. AAQEP members’ first-hand accounts
6. Questions and conversation

This PPT and other materials available at aaqep.org/octeo2020



Introductions

Ann Shelly
Catherine Snyder
Mark LaCelle-Peterson

…and OCTEO Participants!
introduce yourselves in chat
and via your zoom screen name 



Background

Where did this 
bright idea come 

from?



Background: Desire

Desire for a new approach and, even more, a new spirit in accreditation in 
educator preparation, sparked a new conversation with new questions:
• Can quality be recognized & celebrated, while improvement is ongoing?
• Can both accountability & improvement be reclaimed from deficit mode?
• Can the ‘fun’ of discovery through empirical inquiry be integrated?
• Might the benefits of new insights be shared more broadly?
• Could we consolidate lessons learned from accreditation experiences?
• Can we put some ‘cred’ back into accreditation, and some fun into the process?



AAQEP: Renewing a conversation

• of educator preparation, both campus-based and state-authority-based, to ensure quality educator preparation through collaboration and innovation.

Designed in 2017 by professionals in the field including 
Deans, Faculty, P-12 educators, SEA staff from 14 states

Working groups collaborated remotely (via zoom!) on
• Expectations (standards and evidence)
• Process (maximizing collaboration & learning)
• Consistency (ensuring accuracy & transparency)



AAQEP today…
135 members in 23 states (21 accredited in 10)
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Members in 23 states 
and territories.

This diverse provider 
population includes:
• Initial
• Advanced
• Traditional
• Alternative 
• Online
• Large, medium, small
• Public
• Independent
• Community colleges



AAQEP seeks recognition by CHEA

Review is in progress
• Application accepted
• Observation completed
• Committee on Recognition, November 23
• Decision anticipated May 2021

CHEA’s new standards emphasize respect for 
institutional mission and support for innovation, 
two hallmarks of AAQEP’s standards and process
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Accreditation as a Professional Conversation
Accreditation: a profession’s conversation with internal and 
external stakeholders on key questions about quality:

Q
UA
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TY



AAQEP’s 
Design and 
Operating 
Principles

• Promote provider collaboration
• Focus on improvement and innovation
• Partner with providers and state authorities
• Recognize the importance of context
• Serve all providers and programs equitably
• Seek efficiencies everywhere
• Share ideas and innovations broadly



AAQEP’s Expectations:
Standards, Aspects, Evidence
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The AAQEP Guide to Accreditation and other materials are available at aaqep.org/octeo2020



AAQEP Standards: What’s new here?
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AAQEP’s Four 
Standards

1. Program completers perform as professional 
educators with the capacity to support 
success for all learners.

2. Program completers adapt to working in a 
variety of contexts and grow as professionals.

3. The program has the capacity to ensure that 
its completers meet standards 1 and 2.

4. Program practices strengthen the P-20 
education system in light of local needs and 
in keeping with the program’s mission.



Standard 1 — Candidate/Completer 
Performance

Program completers perform as professional 
educators with the capacity to support success for all 
learners

Candidates and completers exhibit the knowledge, 
skills, and professional dispositions of competent, 
caring, and effective professional educators. Successful 
candidate performance requires knowledge of 
learners, context, and content. Candidates 
demonstrate the ability to plan for and enact and/or 
support instruction and assessment that is 
differentiated and culturally responsive.
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Aspects of  Candidate/Completer Performance

1a. Content/pedagogical/professional knowledge

1b. Learners/learning theory, including SEL

1c. Cultural competence

1d. Assessment and data literacy

1e. Positive learning/work environment

1f. Professional dispositions/behaviors
20



Standard 2 — Completer Professional
Competence and Growth

Program completers adapt to working in a variety of contexts and 
grow as professionals

Program completers engage in professional practice in educational 
settings and show that they have the skills and abilities to do so in 
a variety of additional settings and community/cultural contexts.

Candidates must have broad and general knowledge of all 
dimensions of teaching, yet they cannot, within the context of any 
given program, experience all aspects of practice in all types of 
school communities.
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Aspects of Completer Professional Competence and Growth

2a.Engage local school/cultural community, caregivers, families  

2b.Culturally responsive practice with diverse learners

2c. Develop productive learning environments in diverse contexts

2d.Support P-12 students’ increasing global perspectives

2e.Grow professionally

2f. Collaborate for professional learning
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Evidence Requirements and Priorities
Multiple measures with reasonable continuity

Quality of evidence must  be investigated and shared

Priority is given to direct performance measures

Down-stream data valued for improvement purposes

Differentiation of evidence by initial, advanced, etc.

Assessments appropriate to program (not necessarily across all)



Evidence on Candidate/Completer Performance

Multiple measures and perspectives, including:
• Faculty (grades, assignments, dispositions clinical 

ratings/evals) 
• P-12 partners (clinical ratings/evaluations, dispositions) 
• Program completers (efficacy surveys, focus groups for 

information and feedback to program)
• Graduates’ employers (surveys, focus groups for 

information and feedback to program)
Direct measures 
• Evidence of performance in clinical settings
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Engaging 
Completers. 

Employers, and 
External 

Stakeholders
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Completer and employer data is critically 
important to program improvement efforts.  
Surveys have widely variable yield and impact.  
New strategies may offer greater benefits.

• Panel studies of select program completers 
may allow for ongoing contact and insight.

• Focus groups with long-term partners gives 
better feedback and strengthens partnerships.

• Technology affords new ways of maintaining 
contact, getting feedback, and providing 
support to completers

The whole empirical toolbox is open, including 
qualitative evidence gathering and analysis
Reconnecting with completers should be a joy!



Accreditation’s 
two larger 

decision 
questions
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• Is there credible and sufficient evidence
of program quality?

• Is there sufficient evidence of program 
capacity and institutional commitment to 
ensure that the level of quality will persist?



Standard 3 — Quality Program Practices
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The program has the capacity to ensure that 
its completers meet standards 1 and 2.
Program providers ensure that candidates, upon completion, are 
ready to engage in professional practice, to adapt to a variety of 
professional settings, and to grow throughout their careers.

Effective program practices include: consistent offering of 
coherent curricula; high quality, diverse clinical experiences; 
dynamic, mutually-beneficial partnerships with stakeholders; and 
comprehensive and transparent quality assurance processes 
informed by trustworthy evidence. Each aspect of the program is 
appropriate to its context and to the credential or degree sought.



Aspects of Quality Program Practices
31

3a.   Coherent curriculum aligned to state/nat’l standards

3b. Quality clinical experiences developed with partners

3c. Stakeholder engagement in improvement

3d. Admission/monitoring process linked to success

3e. Internal quality assurance/continuous improvement

3f. Capacity for quality in staffing, resources, etc.



Standard 4 — Program Engagement in 
System Improvement 

Program practices strengthen the P-20 education system in 
light of local needs and in keeping with the program’s mission.

The program is committed to and invests in strengthening and 
improving the education profession and the P-20 education 
system. Each program’s context (or multiple contexts) provides 
particular opportunities to engage the field’s shared challenges 
and to foster and support innovation. Engagement with critical 
issues facing the field is essential and must be 
contextualized. Sharing results of contextualized engagement 
and innovation support the field’s collective effort to address 
education’s most pressing challenges through improvement 
and innovation.
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Aspects of Program Engagement in System 
Improvement 

4a. Engage with stakeholders to support high-needs 
schools and reduce disparities

4b. Support diverse educator workforce/addresses 
state and local needs

4c. Support completer career entry and growth
4d. Use available evidence on completers for 

program improvement

4e. Meet relevant regulatory requirements

4f. Investigate effectiveness vis-à-vis 
institutional mission
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Accreditation requires affirmation of 4 questions

1. At the end of the program, are completers ready to fill their 
target professional role effectively?

2. Were completers prepared to work in diverse contexts, have 
they done so successfully, and are they growing as professionals?

3. Does the program have the capacity to ensure that its 
completers meet Standards 1 and 2?

4. Do program practices strengthen the P-20 education system in 
light of local needs and in keeping with the program’s mission?
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AAQEP’s Process
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The AAQEP Guide to Accreditation and other materials are available at aaqep.org/octeo2020



Familiar accreditation fundamentals
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Process
Self-study is the heart of quality 

assurance and improvement

Peer review provided in 
off- and on-site reviews

Decisions
Accreditation decisions rely on 

professional judgment

Full accreditation term of 7 years, but 
decisions may include identification of 

quality issues and shorter terms



AAQEP process originals

• Cohorts provide collaboration and support

• AAQEP liaisons provide continuity in 
communication and support

• Proposal process provides feedback and 
clarifies expectations

Supportive 
quality 

assurance 
review 
process
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Process Distinctives: Cohorts and Liaisons
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• provide a supportive learning 
community

• foster a shared, collaborative space

Cohort calls 
serve to:

• facilitate monthly calls
• provide AAQEP updates and 

continuous support

Liaisons
serve to:



Process Distinctive: the Proposal 

How is the proposal reviewed and what role does it play?
• Peer reviewers provide 1 or 2 rounds of feedback

• Written feedback is provided using a common 
review framework

• Follow-up conversations may be arranged for 
discussion or to respond to feedback

• AAQEP reviews final proposal for completeness
• Proposal and feedback become part of the case record
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Brief overview of the 
provider and its context

Measures to 
be used for 
Standards 1 

& 2

Planned 
studies of 
validity, 

reliability, 
fairness

Description of 
context  

and of any   
innovations

Four Components of the Proposal



AAQEP support structures

• Cohorts provide collaboration 

• Workshops (online, member discounts)

• Webinars (members-only) on process

• Topical (quarterly & occasional) webinars

• Annual Quality Assurance Symposium

Supportive 
structures 

and 
systems
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AAQEP today…
135 members in 23 states (21 accredited in 10)
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Members in 23 states 
and territories.

This diverse provider 
population includes:
• Initial
• Advanced
• Traditional
• Alternative 
• Online
• Large, medium, small
• Public
• Independent
• Community colleges
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Member 
Type



Department of Education
Master of Arts in Teaching
100 Students
45 Graduates/Year
AAQEP Accredited
1989, Full-Year Residencies



Why did Clarkson choose AAQEP? 

• Encourages local solutions

• Supports innovation

• Recognizes local context



Our context: Schenectady City School District

P-12 Teacher DiversityP-12 Student Diversity

https://data.nysed.gov/enrollment.php?year=2019&instid=800000038389 September 9, 2020 Daily Gazette, Schenectady NY, p. 1

Hispanic/Latinx

https://data.nysed.gov/enrollment.php?year=2019&instid=800000038389
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How do we thrive?

• Partnerships

• Empirical analysis

• Full-year residency 



What does AAQEP support 
look like?

• Networking groups

• Program liaison

• Examples

• A ‘walk with you’ process



Our results?

• 93% 5-year industry 
retention rate

• 100% job placement 
since 2016

• 95% first time pass rate 
on certification exams



New Institution to AAQEP— Bethany College (WV)

• Small, private, liberal arts institution – accepted as a legitimate EPP
• Supportive teams as the institution responds to the standards.
• On-going and regular training and education for faculty and administration
• Refocus on the missional elements of the institution as they impact teacher 

education
• Recognizing the importance of context in the review of the EPP
• Giving the institution “permission” to ask those four key questions as it 

reviews its programs and find its own answers
• Guidance on assessment, not dictates
• Critical friends!!



Q/A and 

Discussion 

This PPT deck, the AAQEP Guide to Accreditation, and 
other materials are available at aaqep.org/octeo2020



Get involved!

Serve as a reviewer:*
• Accreditation Proposal Reviewer
• Quality Review Team Reviewer

(Site visitor) 

Learn more about becoming a reviewer at
https://aaqep.org/reviewer-training

*Your institution need not be a member
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Follow AAQEP on social media
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twitter.com/aaqep1

linkedin.com/company/aaqep



Thank you!

Visit aaqep.org 
for updates and opportunities

Send questions and ideas to: 
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m.lacelle.peterson@aaqep.org
aaqep@aaqep.org
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